
1 

Pupil premium strategy statement (31/12/2021) 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview  

Detail Data 

School name Bishop Vesey’s Grammar 
School 

Number of pupils in school  1310 

Proportion (%) of pupil premium eligible pupils 12% 

Academic year/years that our current pupil premium 
strategy plan covers  

2021/2022  

to 2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Dominic Robson 
Headteacher 

Pupil premium lead Dave Goodwin, Deputy 
Headteacher 

Governor / Trustee lead Satish Rao 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £105,970 

Recovery premium funding allocation this academic year £14,355 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£120,325 
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Part A: Pupil premium strategy plan 

Statement of intent 

The mission of Bishop Vesey’s Grammar School is inspiration and excellence.  

We want all our pupils, irrespective of their socio-economic background, or the 

challenges they face, to be scholars, well equipped for life after school, with a deep 

knowledge, understanding and life-long enthusiasm for the subjects they are studying. 

Through our curricular and extra-curricular provision, we want to develop students of 

excellent character, responsible global citizens, who will make the world a better place 

through their kindness, thoughtfulness, confidence and resilience. Our aspirations for, 

and expectations of, our disadvantaged students are every bit as ambitious as for the 

cohort as a whole. 

We aim for pupils to achieve outstanding academic results and progress to some of the 

most prestigious and competitive higher educational institutions and career paths. We 

expect and support them to be fully active members of the School community, 

participating in and contributing to the extra-curricular life of the School, embracing the 

many opportunities for personal development. 

Whilst our ultimate objectives are the same for all pupils, our approach aims to be 

responsive to individual needs. This is enabled by bespoke academic and pastoral 

support for pupils with access to further interventions as required. 

As a wholly selective school, admitting pupils on the basis of their academic ability 

alone, there should not initially be a significant ‘attainment gap’ to close between those 

pupils who qualify for pupil premium support and those who do not. We must, however, 

be alert to the possibility that the progress of pupils coming from a background of 

relative disadvantage may not be as rapid as that of their peers unless measures are 

taken to support them throughout their school career. Pupil Premium funds are directed 

towards those interventions and activities which are shown by research to be 

particularly effective in accelerating the progress of students. (At Bishop Vesey’s, the 

school Foundation additionally offers all Pupil Premium families with £200 per annum 

to support inclusion). The basis of this evidence is the list of approaches drawn up by 

the Education Endowment Foundation, administered by the Sutton Trust. The 

effectiveness of the support provided is monitored through form tutoring, data analysis 

(comparing the performance of disadvantaged pupils compared to other pupils in the 

cohort) and surveys of students and parents.  

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 
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below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 

improved alongside progress for their disadvantaged peers. 

In this work, the School is conscious of supporting the growth of cultural capital in our 

pupils, alongside academic outcomes, to best prepare them for the next step of their 

lives. 

Our strategy is also integral to wider school plans for education recovery, notably in its 

targeted support for pupils whose education has been worst affected, including non-

disadvantaged pupils.     

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. To ensure 

they are effective we will: 

 ensure disadvantaged pupils are challenged in the work that they’re set 

 act early to intervene at the point need is identified 

 adopt a whole school approach in which all staff take responsibility for disadvan-

taged pupils’ outcomes and raise expectations of what they can achieve 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 The periods of enforced school closure, due to Covid-19, impacted the 
learning of some members of the cohort more than their peers, risking 
the emergence of a progress gap. This was due to unequal access to 
technology and focussed working space at home. 

In 2021, there was an attainment gap with GCSE Pupil Premium stu-
dents attaining an A8 score of 75.25 (5 grade 8s and 5 grade 7s) ver-
sus the overall cohort which had an A8 score of 77.68 (8 grade 8s and 
2 grade 7s) 

2 Pressure upon wellbeing linked to the high achieving environment and 
the expectations from families and peers for involvement and perfor-
mance. 

3 Pupils may lack access to some extra-curricular enrichment due to the 
directly, or indirectly, incurred financial costs. 
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4 Along with other families, parents with additional challenges can some-
times find it more difficult to be as fully engaged with their daughter or 
son’s progress. 

5 Pupils may fall short of their targets due to a range of factors such as 
organization issues, metacognition and self-reflection skills, and literacy 
challenges associated with having English as an additional language. 

6 Some of the cohort experience other factors which compound disad-
vantage, such as SEN or acting as young carers, which increased chal-
lenge during the pandemic in particular. In 2020-21 attendance 
amongst disadvantaged pupils was at 93.4% compared with the overall 
school attendance rate 95.7%. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

That there is no gap 
in attainment or 
progress or Ebacc 
entries between 
disadvantaged pupils 
and their year group 
as a whole, with high 
engagement in 
interventions 
designed to support 
catch-up. 

No statistically significant gaps in average Progress 8 or 
Level 3 value added measure or Ebacc entries between 
those in the Pupil Premium cohort and their peers. 

Onward destinations are reflective of the pupil body as a 
whole. 

High engagement levels with departmental catch up pro-
grammes evidenced. 

Sustained high levels 
of wellbeing among 
pupils  

Positive feedback from pupil surveys and through pupil voice 
channels.  

Evidence of good mental health and well-being recorded 
through Mind Safe (Y7/8). 

Positive outcomes from interventions such as referrals to the 
school counsellor and CAMHS where required. 

Teacher reports and class observations suggest disadvan-
taged pupils are more able to monitor and regulate their own 
learning. This finding is supported by homework completion 
rates and behaviour data across all classes and subjects. 

High levels of 
engagement and 
participation in extra-
curricular activities. 
Pupils are supported 
in their personal 

Strong evidence of involvement in activities beyond the 
classroom. 

 Involvement in careers programmes.  
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development and are 
able to access and 
engage with the 
opportunities on offer 

Successful onward progression to university, with pupils ob-
taining their first choice destination in similar proportion to 
the whole year group. 

 

 

There are equal 
levels of parental 
engagement between 
those in the pupil 
premium cohort and 
the wider School 
population. Families 
accept offers of 
additional support for 
their sons. 

The online parent evening system provides evidence of pa-
rental attendance at parent evenings and shows there is no 
shortfall in the number of appointments between the parents 
of pupil premium students and others. 

When offered support, families engage positively with this.  

To achieve and 
sustain improved 
attendance for all 
pupils, particularly our 
disadvantaged pupils. 

Sustained high attendance demonstrated by: 

 The attendance of disadvantaged pupils is not worse 
than their non-disadvantaged peers  

 The percentage of all disadvantaged pupils who are per-
sistently absent is not worse than their non-disadvan-
taged peers. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £75,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Maintaining smaller group of 
16 or 17 students in lowest 
Maths set in years 8-11. 

Reducing class size: 

https://educationendowmentfoundati
on.org.uk/education-
evidence/teaching-learning-
toolkit/reducing-class-size 

 

 

1,2,5,6 

An additional round of internal 
assessments (mock exams) 
being introduced for those in 
Years 11 and 13 to provide 
more formal exam experience 
for year groups yet to sit public 
exams due to Covid-19, as 
well as to support feedback 
and assessment for learning. 

Familiarity with the format and expe-
rience of formal assessment is im-
portant for giving pupils the best op-
portunity to show their ability in pub-
lic examinations and is shown to re-
duce anxiety, Marking allows for di-
agnostic feedback to inform addition 
nal support, revision and consolida-
tion. Feedback has a high impact on 
learning: 

 https://educationendowmentfounda-
tion.org.uk/education-evi-
dence/teaching-learning-toolkit/feed-
back  

1,2,5,6 

Investment in digital 
technology and IT equipment 
to support access to the 
curriculum, including during 
periods of remote learning. 
Investment in MS Teams and 
other online technologies, 
training, and in the provision 
of hardware (laptops and 
internet dongles) to 
disadvantaged pupils. 

This investment facilitates access to 
the curriculum, extension materials, 
homework, assessment and feed-
back to pupils and parents, forms of 
collaborative meetings and to enable 
those at home to Covid-19 to con-
tinue to participate in a full timetable 
of lessons.  

Supportive evidence from EEF on 
this, for example homework: 
https://educationendowmentfounda-
tion.org.uk/education-evi-
dence/teaching-learning-

1, 3, 4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
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toolkit/homework or feedback (as 
stated above). 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £14,355 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

One to one and small 
group tuition in core 
subjects (English, Maths, 
Sciences and MFL) and 
other academic subjects 
for those in years 8-11 
identified as needing 
extra support.  

Subject clinics available 
for all pupils in all year 
groups, with pupils able to 
self-refer, as well as be 
identified by staff. 

One to one tuition (https://educationen-
dowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/one-
to-one-tuition ) and small group tuition 
(https://educationendowmentfounda-
tion.org.uk/education-evidence/teach-
ing-learning-toolkit/small-group-tuition ) 
show interventions to be particularly ef-
fective in supporting disadvantaged stu-
dents and those at risk of falling behind, 
given the significant scope for teaching 
and support to be targeted to the needs 
of each individual. 

1,5 

Peer mentoring, eg Year 
12 Mathematicians and 
Physicists to KS4 stu-
dents and KS4 students 
to  KS3 students, to pro-
vide bespoke academic 
support. Large team of 
peer mentors trained and 
monitored in sessions 
outside of lesson time. 

Peer tutoring evidence indicates bene-
fits for the mentor, as well as the 
mentee, at very low cost. 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teach-
ing-learning-toolkit/peer-tutoring  

1,2,5 & 6 

 

 

 

 

 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £30,970 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Professional counsellors 
and mentors (in 
conjunction with the 
pastoral support team 
including learning 
mentors, Mrs Arrandale 
and Ms Wakefield) 
based within school to 
provide individual 
support to those with 
challenges to their well-
being.  

Research published in The Lancet has 
suggested that in-school counselling de-
livers more impact than pastoral support 
alone: 

https://www.thelancet.com/journals/lan-
chi/article/PIIS2352-4642(20)30363-
1/fulltext  

1,2,5 &6 

Grant funding for pupils 
to participate in trips and 
activities where the cost 
would normally be 
prohibitive to those on 
low incomes 

Engaging in extra-curricular enrichment 
activities has a positive impact on physi-
cal and mental wellbeing and is im-
portant in allowing pupils to develop the 
cultural capital that they need to com-
pete for the most prestigious university 
and career opportunities. 75% of BV pu-
pils progress to Russell group universi-
ties. These places could not all be se-
cured purely on academic performance. 

This is supported by EEF research on 
the positive impact of arts participation 
https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/arts-participation and 
physical activity https://educationendow-
mentfoundation.org.uk/education-evi-
dence/teaching-learning-toolkit/physical-
activity.  

2,3 

 

Total budgeted cost: £120,325 

https://www.thelancet.com/journals/lanchi/article/PIIS2352-4642(20)30363-1/fulltext
https://www.thelancet.com/journals/lanchi/article/PIIS2352-4642(20)30363-1/fulltext
https://www.thelancet.com/journals/lanchi/article/PIIS2352-4642(20)30363-1/fulltext
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year. 

Form tutors and Heads of Year monitored the progress of pupils throughout the year, 

checking at regular intervals that pupils were not falling behind their peers, and were on 

course for high levels of attainment in line with the challenging targets set for them. 

This continued during the the lockdown period at the start of the Spring term, with live 

teaching in all subject areas every day with additional support offered to those who 

needed it. This included supervised support at School during lockdown, as well as the 

provision of additional IT hardware where required. The well-being of pupils was also 

closely monitored through the tutorial and pastoral system and this was maintained 

throughout school closure. Year 11 students all received an independent online careers 

interview. 

Funds were provided to allow participation in an extra-curricular activity which would 

otherwise have been beyond the financial means of pupils. The number of trips was 

again curtailed due to Covid restrictions. 

Specialist counselling services were engaged to assist with social and emotional needs 

that were seen to be affecting their well-being and learning.  

Clinics were provided by teachers to provide support to any pupils falling behind. 

Additionally, we appointed an English tutor, Holly Bowler, and two Maths tutors, Ho-

San Cheng and Rebecca Barnes to provide intervention support. 

Measured attainment and progress was very strong for those cohorts undertaking 

GCSEs and A levels. 

In 2021, Ebacc entry at GCSE was 100% for Pupil Premium students and their peers. 

Additionally, all students (irrespective of background) attained grade 5 in English Lan-

guage and Maths. 
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Attainment 8 at GCSE was very high with Pupil Premium students attaining on average 

75.25 (5 grade 8s and 5 grade 7s) and other students attaining slightly higher on aver-

age at 77.68 (8 grade 8s and 2 grade 7s). There were 8 students within the Pupil Pre-

mium cohort – 6 of these students attained at least 8 grades of grade 7 or better. 

Within the pupil premium cohort taking A levels, 75% of the grades were at A*/A (in line 

with the rest of the cohort) and 100% of the grades were at A*-B (compared with 92% 

for the rest of the cohort). Two went on to study at Bristol University (one studying Eco-

nomics and Management and one studying Medicine), one went to Manchester Univer-

sity (studying Law) and one to Lancaster University (studying Economics). 

Although overall attendance in 2020/21 was lower than in the preceding years at 

95.7%.However, absence among disadvantaged pupils was 2.3% higher than their 

peers. These gaps are higher than previous years, which is why improvement in at-

tendance is one of our intended outcomes.      

Our assessments demonstrated that pupil behaviour, wellbeing and mental 

health were significantly impacted last year, primarily due to COVID-19-related is-

sues. The impact was particularly acute for disadvantaged pupils. We used pupil pre-

mium funding to provide wellbeing support for all pupils, and targeted interven-

tions where required. We are building on that approach in our new plan.  

Externally provided programmes 

Programme Provider 

We also employed tutors from a specialist 
in scholarly tutoring-to support our KS4 
learners: 14 students in Computing, 4 in 
Biology, 7 in History and 16 in Spanish 
benefited from intensive tutoring. 

The Learners Collective 

https://www.learnerscollective.com/  

Service pupil premium funding (optional) 

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

n/a 

What was the impact of that spending on 
service pupil premium eligible pupils? 

n/a 

 

https://www.learnerscollective.com/

